the principles of SCL is developing learners' knowledge by communication, critical thinking, and problem solving.
Accordingly, the role of the teacher changes: he or she creates conditions for the student to have the opportunity to work with his or her experience, develop communicative and organizational skills, plan research activities, make decisions and bear responsibility for them, adapt the educational goal to the personal qualities of each student, activate and stimulates the process of his individual progress in the education system. The teacher changes from the «sage on the stage» to the «guide on the side»; teacher helps to guide the students, manage their activities, and direct their learning (Morrison, 2014, p. 1) .
Consequently, the traditional role of the teacher as a mentor and translator of knowledge in student-centred approach is transformed into a facilitator, moderator, tutor, coach who shares the responsibility for learning with their students and focus on their autonomy as learners, encouraging them to «construct» their own meaning through pro-active, independent learning, discovery and reflection (Trends 2015, p.70) .
The aim of this article is to analyse the readiness of Ukrainian academic staff to transform the role of teacher in student centred learning and teaching.
It should be noted that these terms have are used in the Ukrainian education in the last decade and they still have no established definitions; there are different definitions of these concepts in scientific works. Facilitation in Ukrainian pedagogical science is treated as a specific type of pedagogical activities of the teacher which aims to assist the learners in their self-actualization, self-improvement and self-esteem, to maintain their commitment to selfdevelopment, self-improvement, to promote their personal growth, to disclose their capabilities, cognitive abilities, to actualize their axiological attitude to people, nature, national culture based on setting up the atmosphere of unconditional acceptance, understanding and trust, helpful, humanistic, partnership communication (Halitsan, 2009; Kolomiichenko, 2010; Shevchenko, 2014; Ogienko, 2016) .
We are impressed by the understanding of these concepts as the various communication roles of the teacher, as the strategies of his interaction with students, aimed at motivating, stimulating, organizing the activities of students, supporting and assisting them in the educational process at various stages of the educational process. We are committed to the view of D. Wise (2017) , who points, both teaching and facilitation are effective instructional techniques, but each is appropriate for particular educational objectives and scenarios. At the stage of introducing new information or instructing students before the practical training of professional skills, the teacher performs a traditional role: organizes, teaches new information, demonstrates and manages student activities.
During students' individual work, the teacher carries out the role of facilitator: advises, adapts the tasks to the personal qualities of each student, creates a comfortable atmosphere in the classroom, which encourages students to participate in research tasks, activates and stimulates cognitive motives and curiosity of each student. During group work, the teacher activates the analytical and reflective activity of students, develops their communicative abilities and teamwork skills as well as induces the participation and activity of all participants to ensure the students to master the new material during their practical activities, that is, they act as moderators.
Scientific discussion on the role of a teacher within student-centred learning, as noted V. Goodyear and D. Dudley (2015) , resulted in the suggestion that teachers find it difficult to be less directive and more facilitative and that teachers often revert to more didactic teaching methods. As a consequence, many questions have remained unanswered about the teacher-as-facilitator.
For example, what does it mean to act in more facilitative ways? How does the teacher interact with students in paired or group work activity? What does the teacher do to support learning during lessons? What effect does the teacher-as-facilitator have on learning? (p. 275).
In addition also adds that in many practices teachers think that they use SCL, it is still the teacher who controls and directs the learning process instead of facilitating and guiding the process: «there is more rhetoric than reality involved in claims about student-centered learning methods in higher education» (p. 16).
We agree with D. Bayram-Jacobs and F. Hayırsever (2016), who points that it is very important to know the perceptions of the teachers not only of the method of SCL but also the roles of teacher and student, and to detect the misunderstandings about this approach (p. 6). So our research was aimed at studying the readiness of Ukrainian teachers to transform the role of teacher in student-centred learning and teaching. At the beginning of the study, we make a hypothesis: despite the fact that student-centred approach is confirmed both in normative educational documents and in the theory and practice of European higher education, the teachers of Ukrainian universities are not well-informed about the transformation of the role of teacher in studentcentred learning. And, consequently, the change of the authoritarian role of the teacher to the delicate support of the individual educational search of each student goes hand in hand with some difficulties and barriers.
Method. The research methodology includes an analysis of questionnaires completed by university lecturers. The empirical material of the research was collected by the method of questioning with the direct participation of the authors. Academic staff from the 7 Universities of Ukraine, as well as scientists from the research institute was interviewed. A total number of 68 respondents were interviewed. Among respondents there were teachers of mathematical, technical, natural and humanitarian sciences. The survey was anonymous, but we asked the respondents to name their work experience in the sphere of pedagogical activity, as well as to note the presence or absence of an academic degree. The results of the distribution of respondents with the reference to these features are presented in Figure 1 and Figure 2 . The respondents were asked questions, grouped in 2 blocks. In the first block, the respondents had to pick up the correct definition (facilitator, moderator and tutor) to the expanded definition. The second block was a question about the difficulties the teachers face during student-centred learning. The respondents were asked multiple choice questions with a chance to provide their own answer. The survey contained questions allowing an interviewee to choose several answers at once.
Findings and discussion. Infographics of the results based on the first block of questions as presented in Figure 3 . So, as the poll showed, only one fourth (23% of respondents) rightly pointed out all three variants of the determinants of the facilitator, the moderator, the tutor, almost half (43%) -only one correct option (the term tutor was used mostly, this definition was correctly called most often), and 25% of respondents were not be able to correctly answer this question. These results allow suggesting that in the majority of the surveyed teachers of Ukrainian universities poorly imagine the differences between the role of traditional teacher from a facilitator, a moderator as well as a tutor in studentcentred learning.
However, the definitions correctly named are not the main result of the survey to determine the readiness of scientific and pedagogical staff of Ukrainian universities to perform different roles in the educational process. In the context of our study, it is more important to investigate the difficulties faced by teachers in the use of active and interactive forms and methods. However, as noted by V. Goodyear and D. Dudley (2015, p. 276) , with the reference to the works of their predecessors, teachers may be reluctant to use student-centred approaches due to a limited understanding of how to interact with learners when their role is described as merely that of a facilitator. This misunderstanding causes difficulties in the activities carried out by a teacher in student-centred learning.
The results of this survey, ranked by the number of responses, are presented in Table 2 .
Difficulties
Number of answers % to encourage students with different levels of knowledge and learning opportunities to participate in the educational process 33 48,5
to perform various communication roles of the teacher (facilitator, moderator, tutor) 14 20,5
to organize dialogic interaction 13 19 tactfully and objectively evaluate the level of achievement achieved by students 13 19 students are not ready for such forms of study 9 13
to help students to overcome the difficulties that arise in interpersonal interaction 8 11,7
to take into account the relationships, personal sympathies and antipathies of students when they are grouped together to perform the task 8 11,7
to organize interactive activities with the help of a favourable atmosphere at the lesson 7 10
to manage with unforeseen conflict situations by communicating with students or students between themselves 7 10 to predict the nature of the difficulties of students in the planned system of pedagogical actions 6 8,8
There are no difficulties 6 8,8
Other difficulties (name them) 1 1,4 The results of the survey showed that almost half of the surveyed scientific and educators (48.5%) are having difficulty in engaging students with different levels of knowledge and learning opportunities to participate in the educational process. In our opinion, this result means that it is difficult for teachers to adapt tasks to the personal qualities of each student, to create a comfortable atmosphere in the classroom, which encourages students to participate in research tasks, to intensify and stimulate the cognitive motives, curiosity of each student, despite his or her level of knowledge and educational opportunities. 20.5% of respondents admitted that they had difficulty fulfilling the role of facilitator, moderator or tutor in the educational process. However, correlating this result with the answers to the first question block, on which 77% of the interviewed teachers could not name the correct definitions of these roles, we can conclude that the proportion of respondents having trouble in performing the various roles of the teacher could be greater if they correctly understood the meaning of the concepts.
19% of respondents find it difficult to organize dialogue interaction. This result confirms that the more commonplace for Ukrainian higher education remains unilateral (from teacher to student or working backwards at seminars -from student to teacher) way of communication as the main communicative process in the institution of education and the traditional role of the teacher as «sage on the stage».
19% of the interviewed teachers noted that it is difficult for them to tactfully and objectively evaluate the level of achievement gained by students. Consequently, we can conclude that respondents do not have the skills to formulate an assessment that is aimed to reveal the potential of each student, as well as to involve the diagnosis of unsuccessful results to help them in their individual educational search.
Other variants of responses, which indicate that the university's scientific and pedagogical staff are not ready to change the teacher's communicative authoritarian role to delicate support for the individual educational search of each student, collected a slightly smaller and roughly equal number of votes (from 8.8% to 13%). Only one respondent (1.4%) chose the answer «other difficulties» and described it as follows: «The basic level of student knowledge is horribly low». And only 8.8% of the respondents stated that they had no communicative difficulties in student-centred learning. Thus, the results of the study confirmed our hypothesis: Ukrainian university lecturers in the majority of cases are not ready to use flexibly different strategies for interaction with students in order to activate, stimulate and encourage the active educational activities of each student in student-centred learning and teaching.
As the authors of the analytical report «Empowering Teachers for A Student-Centred Approach» (Marinko et al, 2016) note, the transformation teachers' role to a facilitator in a student-centred teaching and learning goes hand in hand with some difficulties and serious threats. A teacher should know the scientific area, be acquainted with pedagogy and didactics, know how to prepare study materials, make connections with libraries and employers, and be an ideal facilitator (this role requires additional knowledge). Teachers do not receive all this during their studies and it is also difficult for them to acquire this knowledge in the first year of their work. There are not enough development programs for university teachers. Teachers' salaries have not improved in the majority of countries that were faced with the economic crisis while teachers should work more and get more training (p. 161).
These findings are confirmed by D. Bayram-Jacobs and F. Hayırsever (2016) . The researchers think that the disadvantages of or barriers to using SCL approaches may arise if a teacher cannot perform his / her roles related to the planning, guiding and leading of the learning process. As a disadvantage and difficulty to this approach they mentioned that it takes long time. Among the other disadvantages the researchers noted high number of students in a class, inadequate instruments to use, economic reasons and the difficulties related to planning and applying SCL (p. 10). Y. Gibadullina (2016) adds conservatism of the teachers, the dominance of traditional knowledge-oriented technologies over activity-competence, as well as low social and creative activity of a significant part of students.
These studies support our hypothesis: transformation of the role of the teacher in student-centered approach goes hand in hand with some difficulties, disadvantages and barriers.
Conclusion. The study we conducted showed that in the majority of the Ukrainian academic staff poorly imagine the differences between the role of traditional teacher from a facilitator, a moderator as well as a tutor in student-centred learning; face difficulties in the use of active and interactive forms and methods; find it difficult to organize dialogue interaction with the students. The results obtained in this paper will be used in further research on the development of training programmes for continuing professional development of academic staff to enhance teaching quality and to change the teacher's authoritarian role to delicate support for the individual educational search of each student.
